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cultures, particularly when using a second language, English. The research investigates students' pragmatic competence and
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their sociopragmatic awareness is underdeveloped. The study suggests practical solutions for improving students'
intercultural communication skills, focusing on enhancing their understanding of appropriate language use in various social
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Introduction

In today's globalized world, effective communication across cultural
boundaries has become an essential skill, especially for students
studying Anglophone Studies. The increasing diversity in academic
environments, coupled with the widespread use of English as a
second language, presents unique challenges in intercultural
communication. Among the many factors influencing
communication, pragmatics plays a crucial role in determining how
individuals from different cultural backgrounds understand and
interpret messages. Pragmatics, which focuses on the use of
language in context, encompasses both linguistic and sociocultural
dimensions, making it a critical component in fostering successful
intercultural interactions.

At Université Joseph KI-ZERBO, students of Anglophone Studies
are exposed to English in a multicultural context, where they often
face difficulties navigating intercultural communication. Although
these students possess basic communicative abilities, their
sociopragmatic competence—the awareness of social and cultural
norms governing language use—is underdeveloped. This study
seeks to explore the role of pragmatics in enhancing intercultural
communication among these students, with a focus on their ability to
effectively interact in diverse social contexts. The research
investigates the gaps in students' sociopragmatic competence and
suggests potential solutions to improve their ability to communicate
appropriately in various intercultural situations.

The problem lies in the fact that while students can manage basic
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conversational exchanges, they struggle to apply appropriate

politeness  strategies,  indirectness, and  context-sensitive
communication when interacting in English. Such challenges, if left
unaddressed, can hinder their academic and professional success in
an increasingly interconnected world. Therefore, the need for
pedagogical approaches that develop students' sociopragmatic
awareness is evident. This study aims to address these issues by
providing insights into the current state of students' pragmatic
competence and offering recommendations for improving their
intercultural communication skills.

1. Literature Review

Research on pragmatics and intercultural communication has
become increasingly important as globalization enhances cross-
cultural interactions. According to Kecskes (2013), intercultural
pragmatics refers to the study of communication between people
from different cultural backgrounds, focusing on how meaning is
shaped by both linguistic and cultural factors. Moran (2001)
emphasizes the significance of context in communication,
distinguishing between high-context and low-context cultures. These
distinctions are crucial for understanding how different cultural
groups perceive and interpret messages.

Several studies (e.g., House, 1996) have explored the role of
pragmatics in second language acquisition, highlighting that learners
often struggle with the sociocultural aspects of language use, such as
politeness strategies and speech act realization. These challenges are
particularly evident in settings where English is learned as a foreign
language, such as in Burkina Faso. The research thus suggests the
need for teaching that focuses on enhancing students' sociopragmatic
awareness to improve intercultural communication skills.

2. Theoretical Framework

This study is grounded in two primary theoretical approaches:
Cross-Cultural ~ Adaptation  Theory and Intercultural
Pragmatics. Cross-Cultural Adaptation Theory, developed by Kim
(2001), examines how individuals adapt to new cultural
environments. It provides insights into the ways in which students
from diverse cultural backgrounds adjust their communicative
behaviors when engaging with others in a second language.

Intercultural Pragmatics, on the other hand, is concerned with the
intersection of language use and cultural differences. It suggests that
successful communication in intercultural contexts requires not only
linguistic competence but also the ability to interpret and respond to
the cultural nuances embedded in language. This theory is essential
for understanding how students in Burkina Faso, with their unique
cultural backgrounds, navigate communication in English.

3. Methodology

3.1 Data Source and Sampling
The data for this study was collected from a sample of twenty
students enrolled in the Department of Anglophone Studies at
Université Joseph KI-ZERBO. These students were selected based
on their exposure to English as a Foreign language and their
multicultural backgrounds.

3.2 Data Collection Tools

A Written Discourse Completion Task (DCT) was used to collect
data. The DCT included a series of scenarios requiring students to
provide responses in English. These scenarios were designed to
assess the students' ability to apply appropriate language and
strategies in various intercultural situations. The students also
completed a questionnaire to provide insights into their attitudes
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towards intercultural communication.

3.3 Data Analysis Procedure
The data collected from the DCT and the questionnaires was
analyzed using both qualitative and quantitative methods. Statistical
tools were employed to organize and interpret the data, focusing on
the frequency and appropriateness of the pragmatic strategies used
by students. The findings were then discussed in relation to the
theoretical framework.

4. Participants and Sampling

The participants in this study were twenty undergraduate students in
the Department of Anglophone Studies, aged between 18 and 25
years. All participants were native speakers of languages from
Burkina Faso, with French as their second language and English as a
foreign language. This diverse group provided a valuable
perspective on intercultural communication among students with
varying cultural and linguistic backgrounds.

5. Corpus

The corpus of this study consists of data collected from the Written
Discourse Completion Task (DCT) and questionnaires filled out by
twenty students in the Department of Anglophone Studies at
Université Joseph KI-ZERBO. The DCT included five distinct
scenarios, each designed to assess students' pragmatic competence in
different social and intercultural contexts. The data collected
provides a rich understanding of students' ability to handle speech
acts, politeness strategies, and contextual appropriateness in
intercultural communication.

Each participant completed a set of five scenarios designed to
evaluate their use of different pragmatic strategies. These scenarios
included: Requests, Apologies, Complaints, Compliments and
Responses, and Conversational Repair.

Then, Each participant answered a set of questions that gathered
information on their cultural background, language proficiency,
and perceptions of intercultural communication.

Sample Scenarios and Student Responses

5.1 Request Scenario
You are a student in an English class, and you need to borrow a
book from a fellow student who is sitting across the room. You need
the book for an assignment. How would you ask them?

Sample Response 1 (Student 1):

"Hi, could I borrow your book for a while? I need it for an
assignment."”

This response is polite but relatively direct. The student uses a
modal verb (“could™), which softens the request, making it polite.
However, the directness could be seen as too blunt in high-context
cultures where indirectness is preferred.

Sample Response 2 (Student 2):

"Excuse me, would you mind if I borrow your book for my
assignment? I promise I'll return it soon."”

Here, the student uses a more indirect and polite form by
incorporating the phrase “would you mind,” which softens the
request and adds a layer of politeness. This strategy is more
appropriate for intercultural communication, especially in high-
context cultures.

5.2 Apology Scenario
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Scenario: You accidentally bump into a professor in the hallway
and spill their coffee. How would you apologize?

Sample Response 1 (Student 1):

"Sorry, I didn’t mean to do that. I'll clean it up right
away."

This response is straightforward but lacks a deeper acknowledgment
of the situation's severity. While the apology is present, it may not
be culturally sensitive in formal or high-context settings, where
offering more empathy and showing respect are key.

Sample Response 2 (Student 2):

"Oh my goodness, I am so sorry! I didn’t see you there. |
hope I didn’t ruin your day, I'll take care of this right
away."

This apology is more empathetic, showing concern for the
professor's well-being and the inconvenience caused. It reflects an
understanding of sociopragmatic competence, balancing politeness
with responsibility in a social context.

5.3 Complaint Scenario

Scenario: You ordered food from a restaurant, but the meal you
received is incorrect. How would you complain to the waiter?

Sample Response 1 (Student 1):

"Excuse me, | asked for the vegetarian meal, but this is
meat. Could you change it, please?"

This response is direct but polite. The student is making a clear
complaint without being rude, showing an understanding of basic
politeness in communication. However, the complaint could be
softened with more indirectness or an explanation of why the change
is needed.

Sample Response 2 (Student 2):

"I’'m sorry to bother you, but I think there’s been a mix-up
with my order. | actually asked for the vegetarian meal.
Would it be possible to change it?"

In this response, the student begins with a polite apology ("I’m sorry
to bother you™), which mitigates the potential for confrontation and
shows an effort to maintain a positive interaction. This approach is
more culturally appropriate in many intercultural settings where
direct confrontation is avoided.

5.4 Compliments and Responses Scenario
Scenario: A fellow student compliments your presentation: "That
was a great presentation, you really know your stuff!" How would
you respond?

Sample Response 1 (Student 1):
"Thanks, | worked really hard on it."

This response is simple and acknowledges the compliment but is
quite modest. The student is focused on the effort put into the task
rather than accepting the praise fully, which is often typical of
modesty norms in some cultures.

Sample Response 2 (Student 2):

"Thank you! That means a lot coming from you. |
appreciate the feedback."

This response not only accepts the compliment but also reciprocates
with gratitude and an acknowledgment of the person giving the
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compliment. It demonstrates an understanding of social rapport and
the importance of maintaining positive relationships in intercultural
communication.

5.5 Conversational Repair Scenario
Scenario: During a group discussion in class, you realize that you
have misunderstood what someone said. You need to clarify the
misunderstanding without offending the speaker. How would you
handle this?

Sample Response 1 (Student 1):
"Sorry, I didn’t quite get that. Could you say it again?"

This response is relatively direct and simple. The student
acknowledges the misunderstanding, but there’s minimal effort to
smooth over the situation or show concern for the potential
awkwardness. In some intercultural contexts, more effort to show
deference and humility might be expected.

Sample Response 2 (Student 2):

"I’'m sorry, I'm not sure | completely understood what you
meant. Could you explain that a bit more? | really want to
make sure I'm following you correctly.”

This response demonstrates a higher level of sociopragmatic
competence, as the student expresses interest in fully understanding
the other person’s point and uses a more polite and considerate tone.
It shows an understanding of the importance of maintaining positive
interactions through careful repair.

6. Relevance of the Study

The scenarios and student responses illustrate how students employ
various pragmatic strategies to manage communication in
intercultural contexts. The sample responses highlight differences in
the level of indirectness, politeness, and contextual sensitivity in
communication. These differences provide valuable insights into the
sociopragmatic competence of students and their ability to navigate
intercultural interactions in English.

By analyzing these responses, the study identifies areas where
students may require further development, particularly in their
ability to recognize and use appropriate politeness strategies and to
adapt their communication style to various social contexts. This
understanding of their pragmatic competence will guide
recommendations for improving their intercultural communication
skills, especially in the context of second language acquisition.

7. Data Analysis

Data analysis revealed that students demonstrated varying levels of
pragmatic competence. While they were able to produce
contextually appropriate responses in familiar situations, they
struggled with more complex sociopragmatic elements, such as
indirectness and politeness strategies. The results indicated that
students often applied direct, culturally ingrained communication
styles, which were sometimes perceived as impolite or inappropriate
in the target cultural context.

8. Discussion and Results

The study found that students' lack of sociopragmatic competence
was a significant barrier to successful intercultural communication.
Specifically, students showed limited awareness of how to adjust
their communication strategies based on social distance, power
dynamics, and contextual factors. For example, when asked to make
requests, students frequently used direct language, which could lead
to misunderstandings or perceived rudeness in high-context settings.
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The research suggests that enhancing students' sociopragmatic
awareness through targeted instructional methods could significantly
improve their ability to navigate intercultural communication
challenges.

9. Conclusion

This study highlights the importance of developing pragmatic
competence in second language learners, particularly in intercultural
communication contexts. The findings suggest that students need
explicit training in sociopragmatic strategies, such as politeness
forms, indirectness, and context-sensitive communication. By
incorporating these elements into language teaching, educators can
help students improve their intercultural communication skills,
enhancing their overall effectiveness in a globalized world. Future
research should explore the impact of cultural factors on pragmatic
development and examine the role of different teaching
methodologies in fostering intercultural competence.
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